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ABSTRACT

An educational institution has a significant role towamgarting knowledge to students and key personnel, with
an educational institution, who spearheaded this transfammate, the teachers in that institution. A well trainad a
efficient teacher leads to a better future, of the couRintand has been recognized world-wide, for its educaystem,
including teacher education. This paper researched ondtluatéon for teacher, with respect to Finland and Indidia
has the highest count of young population. There was a comphsgseaen the two countries’ teacher education practices
and policies, as well as, an attempt to see some dbgbepractices, that can be implemented from Finnish @dncat

system.
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INTRODUCTION

The last part of the 20th century and the first decadidef21st century, have already seen dramatic changes
brought about by globalization. Education, being a potential imsmné for human kind, to keep pace with such
unprecedented growth and development, cannot remain statimdifferent, to these developmental changes. With this
serious evolution in education, all teachers need to eViewise. Discussion on Teacher education is criticarneure

that, future of education evolves as per changes requirteg imear future.

Teachers being “the pivotal around which education revolves'tethicher education is identified and understood
as the “most challenging sector” for systemic reforms, limskeducation. The implication of this, is to give due emghasi
to developing reflective teachers, with positive adiiits, values and perspectives, along with skills for the drédaching.

Any transformational change requires the ability toraate and then, to accommodate new knowledge which requires
constant attention on learns, unlearn and relearn. Teadhbeators need to undergo this transformational journey to equip
themselves with right knowledge, skills and attitude,e@ble to meet future requirements of the modern societcher

educators need to concern themselves with this matter, moedy than others, as they have an obligation to the young

children, through their work of preparing teachers.

Recently, the role and nature of teacher’s pedagogical lkdge has been emphasised as, an important factor in
developing teacher education (e.g. Totterdell et al. 2Gtay 2010; Gholami 2011). For instance, when discussing the
relationship between theory and practice, Korthagen (201d)iphalkghted the importance of prior knowledge in teacher’s
learning and the dominance of preconceptions, among both stedehers and practising teachers. Korthagen basically
adopts the viewpoints put forward by Dolk (1997) and Eraut (1988),much of the teacher's behaviour is immediate,
occurring without reflection and is grounded in unconsciaud often intertwined images, feelings, values and needs.
However, he maintains that through reflection, one ‘may becomesanfaat least some of these sources’ and develop

conscious cognitive schema for describing practices.
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In 2007, the British Broadcasting Corporation (BBC), reférto Finland as a “superpower of education”. BBC
was not the only one, but Finnish basic education has recsivdldr praise in various rankings and publications acros
the globe. Finnish basic education has received simil&epiraa variety of rankings and publications, few beindgiter
Life Index 2014 B) Top 10 countries of the world 2012. Not only dlgbhut these praises have been showered by many
local educational researchers, describing Finnish educhtigsi@m as a “MODEL OF EXCELLENCE”. Finland is one of
the most literate nations of the world, as per statistara UNICEF. Primary school enrolment for 2008-11 wa8¥/® and
secondary school enrolment for 2008-12, being 93%.

In India, we have a population of 1.2 Billion, with the majoof the youngest population in the world. With such
a young population comes the added responsibility of their edacdtidoes put a lot of pressure on teacher education.
This paper, tried to understand fundamental differencegelea Teacher Education in India and Finland. Mainly finding
out some of the key policies and practices followed adfodand, rated Best country for Education and what can India

learn from Finland, in terms of teacher Education amglément.
TEACHER EDUCATION IN INDIA: HISTORY, POLICIES AND P RACTICES

Teacher education has a long history. It all started with Gumstkld of education in India, which went through
its modifications, over period of time. With the arrival otiyhals, another parallel teaching style started. This cadinu
and got modified with Britishers in India. The major transfation started post-Independence, with the establishment of
University Education Commission in 1948, which gave valuabgestions, towards in-service and pre-service teacher
education. It was not until 1966, when the Education Commissidmmitted a comprehensive report on, the major
overhaul in teacher education. The Education commission asizgld the need and importance of practice in teacher
education and role of, in-service education. The result ofestb@nmendations was more allocation for teacher prémara

funds, better salaries and better service conditidise, National Policy and education was formulated in, 1968.

India, like many other nations, continues to work with vagaof education models, introduced by the colonial
rulers. Qualitative improvement of teacher education has theeconcern of various commissions and reports, such as, the
Education Commission Report (Government of India [Gol], 1964) National Commission on Teachers (Gol, 1985) and
the National Policy of Education (Gol, 1986).

The National Curriculum Framework (NCF) (National CouréiEducational Research and Training [NCERT],
2005), has identified significant gaps, in the educationeathers: absence of linkages between theory and practice,
content knowledge and pedagogical knowledge; assumptions about #gewds given; dearth of opportunities for
reflection; lack of critical examination of syllabi, xteooks, curriculum and short duration of teacher preparation

programmes.
Schooling Cycle

Schooling cycle in India starts, as soon as, the kid attaeage of 3 years. In India, we follow a 10+2+3 cycle

for student’s education. It starts with pre-primaryeadion.

Pre-primary stage is the foundation of child's knowledgélss&and behaviour. On Completion of pre-primary
education, the child is sent to primary stage but, pregssireducation in India, is not a fundamental right. In rurdidn
pre-primary schools are rarely available in small vilkaged urban area, on the contrary. But in cities and bigstatvare
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are many established players in pre-primary education sdé¢terindian government lays emphasis on primary education,

also referred to as elementary education, to childgenl, 6 to 14 years old.

In India, secondary education covers children in the agepgof, 12 to 18 years. The last two years are often
termed as Higher Secondary or Senior Secondary educatiamsome cases only +2. It is critical to pass émd obtain
certification, from the central board (under HRD miniktrigefore one can commence pursuit of higher education /
professional degree course or, other courses. Some efdbesses can be Bachelor's degree in Arts, commerseence

or enrol in degree programs such as, law, medicinegineering.

Primary focus, in each of the stages of schooling is piiynwards, marks attainment and merits and credits.
Only recently, a few international schools are considetiregconcepts being taught, in other foreign countries, such as
USA, Finland, etc. has the focus come on child’s cregtimnd learning, rather than only marks. The focusoiwatds

giving school homework and driving that, to keep students bu$gagaged.
Private v/s Government Schools

India has been following a model, wherein there are governnodiwiols, which are completely funded by
Government and few are private schools, which are eitheialpafunded by State Governments, in India or, run by
various trusts in India. Considering that, these policiesaédledown top-down in Indian Education, there should have been
minimal difference in teaching standards; however, the governmanschools are in a bad state, in many states. The
teaching staffs are mostly, under qualified and the himachers are also, insufficient. Leaking roofs, studerasped up
in tiny classrooms, makeshift classrooms, insufficient fogdind scarce facilities, make the situation even w@sehe

other hand, the private schools are well-equipped ma@f infrastructure and are doing no good, in terntpuefity.

In the Indian context however, there are too many logsholvhich prevent the government schools from
developing and becoming strong and efficient educatioséitutions, which will play the role of imparting educatitm,
almost 60% of the Indian population that lives in rural arbaboth private and government schools, teaching guala
matter of concern. Private schools are still bettenany areas, in comparison to government schools.

Centralized vs. Decentralized

Indian education system is primarily centralized witltop-down approach. The curriculum across teacher
education and schools are decided, by central committdes.sfhte level educational bodies, as well as municipal
committees, have little to no power, in deciding the curriubr empowering teachers with curriculum changes, to suit

the students’ need.
Teacher’s Education
To become a teacher’s instructor, it requires clearingfowto steps.

« A written paper for qualification to becoming a teacher, whw'e-requisite, is an, Under-graduate and a post-
graduate.

* Around of interview, for selecting the desired candidatag ar may not be there.

After selection as a teacher, as soon as he/she enteltege, is asked to teach a paper. There is a sudden
transformation in his role, as a teacher. There is nogxéee training. There is no mentoring, during the period ofarne
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two-year probation, or on the job training. Teacher hafollow a text book, syllabus and give lectures topic wise
progressively, with a view to enable students to ansewerdescriptive type questions, in an annual examination.skeagiv
motivated teachers, might take this limited task rathedlaesiging and motivate students, with quality instruction,
answering queries in tutorials and engaging them inadise, with additional extra-curricular activities, sashdebate,
seminar and quiz competition. For many teachers, insigustudents in a class, for a limited period, as pealsy8 is the
end objective of the job, for which they are paid. Thihesmind set and the culture of practice that has beeriaged,

over a period of time.

With the process, being followed across multiple state$ municipalities, mediocrity creeps in, which imiga
the quality of teachers being inducted, which eventuallyaicts teacher’s education and final quality of the new fset o

teachers passing out.
Creative Thinking

Some of the key areas that Indian school system impagtutients are, namely - Pedantic methods, old and
traditional modes of teaching and learning, poor quality of eonggnphasis on route learning and memorization. In short,

there is no scope for the students to, think creativelyiradependently.

There have been significant improvements in teacher eduacatiindia however, lot of areas still need to be
improved. Some of them being the pay scales being lesayrprivate schools or problem not too many good institutions
for teacher education which leads to India teachers not béthg bighest calibre. This causes a serious problemgrirste
of inducing creative thinking in students and focus becomese on marks. This, in turn also starts impacting teache
training, where results and marks takes precedencdrilating teachers to think creatively, or follow an appnoadich

is based on research.
TEACHER EDUCATION IN FINLAND: HISTORY, POLICIES AND PRACTICES

Finland is regarded as, one of the best in education,sattresvorld. This also gets reflected in the respedt tha
teaching as a profession gets in Finnish society,roitagilines to medicine, law or engineering. This hathiir propelled
Finland, to lead internationally, in literacy, scierared mathematics. However, in the early 60’s, Finland m@ better
than Malaysia, or Peru or worse, than many of itgadurs, such as Denmark, Norway, etc. However, thereawas
complete transformation, within Finland and as a regiutias seen great international success. All thesengaéshments

are further amplified, given that; Finnish children do natt stmtil the age of seven, their primary education.
In Finland, the emphasis is on creating the intefsttudents and not merely imposing boring content on them.

Economic, social and cultural changes, also have $mpact on the activities of teacher’s training schoalgeh
a keen interest, on not just on educational attainmestudents, but to come up with solutions, to sociakissas well as
making inclusive set up, by including the children with speaie¢ds, the social mix, equality of opportunity for
disadvantaged pupils and the integration of immigrant childkérere in the past, these issues were resolved, via a range
of different paths, through school, the adoption in many countfigbe single structure model, or the common core
curriculum, throughout the whole of compulsory educatimw to oblige schools, to develop social responsibilities with

which they are not wholly familiar.
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Schooling Cycle

The educational system in Finland consists of:
»  Optional pre-school till age of seven
» Basic school for a period of 9 years (6 years of prinsahpoling, 3 years junior high school ) - compulsory to all.
* Voluntary 3 years upper secondary education, across eidrar&@ Education or, Vocational Education

The main difference arises from, in terms of not relyangexternal standardized testing, to drive performance or
inspection system. Their belief is that, teachers are letgeable and committed to students would do what's best f

students, in terms of performance.

Finnish schools do not use standardized testing, to determutensisuccess, are the three primary reasons. First,
while assessment practice was well-grounded, in the natomatulum, education policy in Finland, gives a high priority
to individualized education and creativity, as an importart of how schools operate. Therefore, the progresadi
student in school was judged more against his or her individugirgss and abilities, rather than against statistical

indicators.

Second, education developers insist that curriculum, teachindeaming should, drive teacher’s practice in
schools, rather than testing. Student assessment in lrisgii®ols, is embedded in the teaching and learning preces

used to improve, both teacher’s and student’s work, throughewatcademic year.

Third, determining student’'s academic performance in Finlaeml seen as a responsibility of the school, not the
external assessors. Finnish schools accept that, iiieyebe some limitations on comparability, when teacterall the
grading of students. At the same time, Finns believe tih@tproblems often associate with external standartiéztidg —
narrowing of the curriculum, teaching to the test and utimgalompetition among schools— can be more problematic.
Since Finnish teachers must design and conduct appropriateuturribased assessments, to document student progress,
classroom assessment and school-based evaluation, aréaimhjparts of teacher education and professional develop

The system in Finland has no examinations at all, fofitbefew years, the first main example, being atdge
of sixteen. Children are then able to learn, without haterlignit themselves, to a syllabus though of courseydsteds are
delineated. Rather than pushing rote memorization @frteand numbers, the Finnish public education system, lgises

homework tries, to foster creativity among students.
Private v/s Government Schools

Finland provides equal access, to educate all the studemathek very distinctive aspect of the Finnish education
system is that children starts going to school, only wiery are 7 years old. Not only that, education is freeafior
students, be it from government schools, or private schodls/etn the quality of content is exactly same, for bibih

government and private school students.
Centralized v/s De-Centralized Control

Finnish schooling system has thrived primarily, be entigsai lot with teachers and local education authorities,

which has resulted in good outcomes and increasing qualttyever improving standards.
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Teacher education became part of University studiadjrgy 70’'s and since then, has been on an upward trend. It
started with teachers, demanding more autonomy and professiathalrity. Over a period of time, Finnish education
system, along with Finnish National curriculum framewddk, Basic School & upper secondary education has resiric
from imposing their rules in schools, to providing guidancsctmols that in turn do the curriculum planning. This has led
to greater autonomy, with curriculum planning, being thepaesibility of schools and municipalities. The Finnish
education system empowers the teachers, by providing theeh gariculum knowledge and planning skills, during
teacher education training, which gets further enhancet, imdAservice systematic theoretical and practical trginiso

doubt, for Finnish population enrolling as a teacherie of the most admired jobs.

Teacher’s Education

Teacher education programme’s enrolment is very competitiveinland. Only the best and the brightest, who
are able to enrol and finally join the fraternity, of the madinired profession — teaching in Finland. Thousands of high
school graduates submit their application to one of tht é-innish universities, offering courses in Educationthvéi
10% chance of being qualified, to study in one of these uitiestanot only high scores, but also great interpersskids,

come into picture during the selection of applicants.

Unlike other countries, Finland prides itself in the followingptphase selection process, for primary school

teacher’s enrolment.
» Basis Examination results, the shortlist is prepared burnhersities.
* Phase 2 initself is a three-step process
* Completion of written examination, on pedagogical assigoe#$

 Behavioural examination, where candidate’s social intemacind communication skills were observed, in

simulated school situations.

» The final step is the interview of the top shortlisted cdatdis, where they are asked to explain why they
want to become a teacher and finally the selected candidateslete, at government expense, a rigorous

teacher education program, at these universities.

The process of becoming a teacher is very stringent arydgoold candidates are able to make it to the list. For

pre-school and kindergarten, unlike a master's degreastta Bachelor’'s degree is a must.

Creative Thinking and Research Based

Finland was one of the few countries, in the world to mdiéhair teacher education programs, to university
based education in 70’s. As with most universities in the wtinkel focus on following a scientific content and research
methodologies kept increasing. Currently, teacher educatagrgns are highly research based and focus is on building
thinking and cognitive skills, by using research based approathe<ligibility of a teacher, in a Finnish basic and high

schools is master’s degree, whereas for the preschdd&tiadergarten, it is bachelor’'s degree.

Teacher education aims at balanced development of the teacbersonal and professional competences.
Particular attention is focused on building pedagogical thinkkills that enable teachers to manage the teachinggs,oc

in accordance with contemporary educational knowledge andgadtiestbury et al., 2005).
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The teacher education curriculum is a broad-based cumiguihich helps to develop knowledge and both
theoretical and practical skills. With such an approéamsures that, teachers possess deep insights in teattfgation
areas, such as psychology, sociology, curriculum theoriesgpgidacontent knowledge, in subject areas, special needs

education, etc., to name a few.

Another distinctive feature of the Finnish model, whichnisréasingly being adopted in Estonian universities, is
the concept of research-based teacher. According to Kan&20@8), the aim of research-based teacher educatianbés t
able to make educational decisions, based on rational argation, in addition to everyday or intuitional argumentatio
Research-based pedagogical thinking, as a concept is meeaahvince teacher students, to understand the reciproca
interaction of subject didactics, educational theory aadtiing practices and to understand that, teaching pssticeld

be based on scientific methodology and research (see esgthifeet al., 2005).

Finland is characterised by its research orientation, twhieans that, teaching students, learn to justify their
decisions and actions, on the basis of both experiencéaod/t

TEACHER EDUCATION: COMPARATIVE PRACTICES
Below is a table that compares India and Finland on vaupasameters.

Table 1

Indicator India Finland
Public expenditure on educati| 11.3:% 12.2¢
(% of total Govt spending)
Human Development Index 0.59 0.8
GDP per capita $5460 $3822/L
School Life expectancy in yea| 11.7C 17.0%
(Primary to tertiary)
Pupil-Teacher Ratio 35.15 13.56
Labor force with tertiary 9.80 38.20
attainment (%)
Literacy Rate (15+ years in %) 74.04 99.7b
(SourceUNESCO Institute of Statistics, 2008)

Clearly one thing that comes out is that, higher public expeneditn education, leads to higher literacy rates,

which in turn leaders to better life quality and to leigleDP, per capita.

The Human Development index is another important critertde.d composite measure, of achievement in three
basic dimensions: a long and healthy life, access to edueatiba decent standard of living. It is an average valusscro
these three parameters, on a scale of 0 to 1. The highealile, better it is, for a country. In this indexveell, Finland

fairs better than India.

The above indicators set up, the content for differenc@sactices of teacher education, across India and Finland.
One thing that can’t be discounted in this comparison isptipulation difference across India v/s Finland. Finland’s
population is, 1/200th of India’s population. That is,|&ml population is a few millions; whereas India’s pagioh is
almost 200 times. Such a large population has its ownectggs. However, let's look at comparison between Indian and

Finnish system, of teacher education, across variaasreders.

Impact Factor (JCC): 2.8973 - This Article can be Downloded from www.bestjournals.in



Chetna Arora

Table 2: Indian vs. Finnish System

The Indian System

The Finnish System

Sandardization: Little or no flexibility with curriculum
being driven top-down

Flexibility and Diversity School base

curriculum development

Evaluation: Emphasis on Marks and who can be top
the class instead of developing an individual

&mphasis on broad knowledge and individ
growth, personality, knowledge and skills.

ual

Trust through profession: culture of trust
knowing what is best for students a
implementing it.

Consequential Accountability: Evaluation by inspectior nd

Focus on research based learning and hc

Research: More focus on theoretical knowledge and X
augment the theoretical 4

. - can further
fewer avenues to build out research based learning

practical divide.

Focus on building creativity and how to builc

Creativity: More focus on evaluation and meritocracy better individual

Broad frameworks definitions at central le
S .

agd full autonomy at decentralized level
ggefine curriculum which benefits

Centralization: Heavy centralization with les
decentralized controls for curriculum and other chan

There is hardly any difference in the two a
amostly parents prefer to send their wards
2ggovernment schools. Also teacher educati

expenses are borne by the government

Private Schooling: Private schooling being better th
government schooling in terms of quality and facilitie

CONCLUSIONS

In conclusion, we do see a lot of differences in how teaetlecation and school education, in general works

between Finland and India. This also, has a lot to do, dieetdifference in population size, across two countries. One of

it being few million and other almost 200 times more, in teompopulation and not any less in area of country. At the

same time, Finland has done exceptionally well, whichtmatooked at, by India for adoption, to improve the atioa

across the country. Some of the suggestions for future, being:

Responding to the changing society. Declining age cohortsgamaling retirements create a challenge for
preparing enough new teachers for the future. Teacher educaigtrcontinue to adapt to prepare educators, for
work in a changing social and cultural world. Building outigband cultural connect in the Indian education

system, such that teacher’s are trained considering, thesiad.

Offering systematic professional development for all tees Teacher education and teacher professional
development should form a stronger continuum, with inductioiiadoka to all teachers and included as part of
lifelong professional development. Municipalities shouldréguired, to ensure that, each teacher has access to
relevant professional development. This would require imiceteacher training, to be completely de-centralized
and each state/municipality, having control and budget, tdel@n, what's best from in-service teacher training

perspective.

Creating a teacher education strategy, for government emgdweacher training institutes. Each of them
offering teacher education should have an updated, compreheremihert education strategy, coordinated among
various units and guaranteeing rigorous, research basecettesdincation programs, that prepare teachers in
content, pedagogy and educational theory, as well as paeitg to do their own research and that include field
work, mentored by expert veterans. This needs to be dtoy@mlown, by revising curriculum for teacher’s

education.
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The goal of teacher education is that, Pupil must leatis,skéeded for their own learning at school and for their

future learning, outside of school. Learning skills areegie such as, thinking and problem-solving skills, collaborati

and interaction skills, self-knowledge and responsibility gaudicipatory and active citizenship skills. It is imgigve that,

teacher’s education helps in building such teachers for tomorro
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